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hit many of us hard. All the reasons ag'ainst

granting equality of opportunity will be fought
for: openly. subtly, or, most dangerous of all,
unconsciously. That is why it is so supremely
important that every one of us makes abso-
lutely certain that he or she realizes to the
full and precisely the implications of this
most revoiutionary principle. Do we under-
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ultiracial education s attracting in-
creasing interest. There s now a
National Association ‘for Multiracial

Education: the education journal of
the Commission for Racial Equality frequent-
ly carries anticles by both indigenous and
minority group teachers which claim there is
a “theory” of multiracial education (o
which all those training for and currently
working in schools must be exposed: there is
a plethora of ethnic voluntary groups with
interests in the school curriculum: local au-
thorities are rushing to appoint advisers in the
subject; others are anxious fto appoint
very highly paid “experts” to oversee and
investigate employment policies and there is a
sizeable, if somewhat dubious, corpus of re-
serch now available.

tone of the debate is often strident.
Claims and counterclaims are being heard
from various sectional interests and there is
i a note of intol e chair-
man of one of the sub-committees of a large
metropolitan area recently and publicly de-
clared that any head teacher failing to accept
the multiracial policy of the l.e.a. - a policy
which manifestly did not exist - would be
sacked. So it is difficult to resist the feeling
that a very considerable bandwaggon is now
underway.

But some ttachcrs regard the whole notion
of jon with scepticism and
even resentment. They would argue that the

bility for the and adjust-
ments involved in settling in a new country
lies entirely with those who have come here

to settle and raise familics of their own free
will. A large majority of the Asians come
from a country which is not even a member of
the British Commonwealth, They have exer-
cised their legal right to British citizenship.
conferred as a direct result of living in terri-
tory formerly part of the British empire.
They enjoy all the nghl\ and pn\-lltgcs of
equal citizenship. i and

Mulliracial myths?

Discrimination if favour of ethnic minorities is against
their best interests and threatens racial harmony
argues Raymond Honeyford, headmaster of a multiracial school.

by the education service to confer a prvi-
leged position on this sub-culture or that.
But this non-interventionist approach is
frowned upon by the multiracialists who argue
for radically new approaches to schooling.
Much of their argument rests on the belief
that this country has a moral need to expiate
its imperial guilt by providing a special form
of education for the children of Common-

unlimited access to the welfare state. In re-
turn. they are obliged to bear the correspond-
ing duties and responsibilities  of the
citizenship of their chosen land including the
duty 1o send their children to school regularly.

Their commitment to a British education
was implicit in their decision to become Brit-
ish citizens. M and of
the mother culture has nothing to do with the
English secular school. If they want their
children to absorb the culture of Pakistan,
India, or the Canbbean. then that is an

wealth immigrants. This stresses the validity
and achievement of Asian and Canibbean his-
tory and seeks 1o enhance the status and
self-respect of settler children by teaching the
culture of their parents’ mother land and a
critical view of British imperialism.

This confuses education with propaganda;
makes questionable assumptions about the
self-concept and actual cultural experiences of
children born and bred here: stems from an
historical perspective which is at least ques-
tionable; and could prove divisive in its effect.

entirely private decision to be impl d by
the immigrant family and community, out of
school
Communities of immigrants from Poland,
Hungary, Yugoslavia, the Ukraine, and the
innumerable Jewish settlers in this country have
survived and flourished because they insisted
thm children get the best possible English
i while i ing their cultural
identity through private initiatives. The same
pattern is also appropriate for children whose
parents came from the New Commonwealth.
This is pragmatism, not prejudice, and it is
based on equality. There should be a welcome
for the strangers in our midst, but no attempt

M . guilt and recrimination about the
past hardly seem constructive foundations on
which to build a sense of harmony and recon-
ciliation.

EEEFE] L
e Lol TRl |
NYLLEIER Y |
¥ INVISIvd
CHIHIO
| € INvASEivd

demand similar special provision for their
children? And would the public respect a
professional class which has had privileged
treatment in the process of selection for train-

ing? Would there not, indeed, be a real
danger of the public assuming lower levels of
professional competence? And would that
help the cause of racial harmony?

The effects of a quota system based on skin
colour on the failed indigenous candidate hardly
need to be spelled out.

Racial prejudice exists but is
not a white versus black phenomenon. There
is plenty of animosity between Asian and
West Indian communmities in this country as
the Home Office survey of racial attacks
(November 1981) showed.

Neither is prejudice the cause of the

ic perfl of

haticall

Those who argue for positive
want more spent on the education of black
and coloured children; lower admission stan-
dards for higher education for such children
and quotas to ensure more immigrants get
into the professions.

1t is difficult, to see how positive discrimina-
tion could, in the long run, benefit the immi-
grant communities. It might well indeed, ex-
acerbate their difficulties, Would not other
minority groups resent the favouritism and

black chlldrenpo:::1 English schools. Unless
those who say otherwise are allegis that there
s greater hostility among teachers towards
black pupils than brown, then we are left with
an uncomfortable truth - the significantly bet-
ter average results obtained by Asian children
compared with those of Caribbean origin.
My view is that the cause of comparative
black failure is located at the point where two
unfortunate influences overlap: lack of sup-

https://link.gale.com/apps/doc/TTQTMM187662785/TEDS?sid=bookmark-TEDS&xid=76cefa87

(19824F11H19H)

standable human response. But the emotional
:and psychological price to be paid for emigra-
tion is the pain of change and adaptation. The
children know this from first hand. They
know that to flourish in the culture in which
they live out their lives outside the home,
they must first master it.
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Raymond Honeyford is headmaster of a mid-

dle school with 80 per cent ethnic minority
children covering 11 mother tongues.
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_ : —————— The root error is that government
Another outpostof the state || | (o ot
ucation. And it is a monstrous

s e st L B s error, poisoning the whole system with

| e . e come the noxious juices of impotence, frus-

somg undefined reason, things may further term .
in to get better aﬁnm 35 who DAseanMI “There is 00 point in

b e B S of tration, servility and patronage. It is

1t has taken me a long time to write
. O A chiel education officer, and &

these lines and 1 still find it ?fﬁmlt to dmm ol Soucation officer, and - o .
e L s s e this error which is the cause and
something else to do”

balance and to ualla to be subtle
O

- L

rather than simple. ¢ than that, O An Oxford don, at the time of the '[ ll
there is something offensive about nonsense about Mrs Thatcher's de- ’ Illa'gnl Er ﬂ a ﬂur I S_
crying stinking fish. To talk about ¢: “A  high-placed friend in

imism its causes is, often, to itchall has warned me not to be
make lh:n%sstl]lwl!c and especially active in the campal_gn if I want to get
when all of us in education desperately that research

[ A teacher wl nhas.worlccdwll and

need some message of dynamic hope.

But the work which we try to do is
now in such poor shape that it would be
short-sighted and cowardly just to put
on a brave face. Unless and until the
fact of crisis is acknowledged, and its
nature agreed upon, nothing can be
mpmsc?'l‘hc present mood is with-
out precedent, certainly within the
working lifetime of the older among us
and, arguably, at any time over the
past century.

What has generated this black
mood? We all know the orthodox
answers: falling rolls, political intransi-
gence, teacher militancy, new social
proble youth  unemployment,
<o management,  raccal
change in the styles of local govern-
ment, exaggerated expectations in the
1960, the list is endless. Yes, but what

enjoyed doing it: “What I cannot bear

is that 1 am glad none of my children > >
are becoming teachers”. > ‘ ‘
O An admimistrator with responsibil- 1R Tj-
ity for bTVrEiL:d _"Wc';'c taken the
money, but fixed it so that we spend it
how we please”. e \ \ f\ > =
O A teacher-trainer: “Well, he says d. 11- ﬁ
we have to have a 36-week course and
no extra resources, 5o we'll just push ﬁ: —
students into schools for the extra I >
weeks”, B — o
1 The head of a school: “Every day
the distance between me and the other ~ # ~ —
teachers grows and I become more and i f H > ~ z ! 3
more an agent of an unsympathetic E d‘ u N ~ ﬁ / 7
and invisible management”.
i It sca:ccl;i' ms Iw]m&cr these b g ~ \
ragments of a tal evidence are % a
a&%.ll?s[col not. What is striking about é 1$ arsy ﬁb ~ S [ﬁ ~ A O b (l ~
t:cn: i th:ur‘n&}ustrcssmg typicality, and
their plausibilit; F

Of course, Ihc 1.:!31]1: and bitterness % a @ ﬁ E f‘ I # Z z > :ﬁ T— I
of the teachers’ pay dispute reflects all - ﬂ d‘ 14 —
this, and makes it all so much worse.

The fabric of relationships within = ~ - >
schools is being ripped apart. The ( L, 0) Z‘ é 0) IH t_)
p: j o — B,

tragic irony is that the time ks right for

radical changes in the position of the
teacher and %u: structure of the profes- — N 3 ~ E E
sion, A Secretary of State, whose C \ Q O) H === 0)

intelligence  and  commitment  are

gives them unmanageable form is
something much simpler, and more
fundamental.

At the root of our trouble, there lies
a conscious effort to subvert the insti-
tutional bases of our educational sys-
tem, to substitute a new political
order. There is a horrifying continuity
between the crisis of conscience at the
BBC and the crisis of confidence in
education. What they have in common
is an assault upon autonomy, and an
atempt 1o accumulate all effective
power in the hands of an aggressive

matched only by his insensitivity, has
continued to warp a set of constructive [, ,J T
central government. proposals tV\ linking them to negative l b ;

That 15 simple uwuih. and it would concepts of ‘l[;["‘llﬂ:l\ to a punitive

| be agreeable to turn this anti-political " " " . uudu‘m out o [ht. ir:mry;p\‘-tunt.mla
wrgument imo an ani-Comenaive  ¢The gervile society does not need its thought police—anod or sy &m0 ™5 &t ne é + %) JE 7‘(‘; DT % é o

rlemic. But that will not do, if only
change or be changed. But for as lon;

e e i vehle axteins el threatening grunt of official disapproval is enough’ . . e ool s presiding and

tendency has its visible origins wel r
l’m\\\dm over an educational system

before the 1979 General Election and o~ ~
i before the irruption of Sir Keith Harry J udge diagnoses the sn:kness in the system oo o, i N — Doy

n[m this centra-
' “ IS s ea
https: //Imk gale. com/apps/doc/CIYIZO141399958/TEDS’7U asiademod&sid=bookmark-TEDS&xid=e87170f7 E (7]_ J@Zj?}' }‘ j(%#& HF DB)

P - i
sider one sinister exampl Opposition  suppl of teachers, for example), and  one mlhodux) and teachers may  easy 1o misrepresent as a mixture of  nature. It is not a question of restoring

i ing tha tha L.- ible share of national  exercise itiative only inside  nostalgia and bad temper. So people  some polden age, which never was,
Tablda Fre dho e b Enmnm ml ron sl animall s and an cwew . tn rardu and et lase ~f A Pr ppe— B
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Diversity the
key to reform
for Japanese

Ken Shimahara describes the lessons J;
can offer countries seeking educational reform
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It appears that school reform ini-
tiatives in Japan are moving in the
opposite direction to those in the
UK. While Japanese policy-makers
are seeking ways to diversify,
British restructuring seems to have
placed emphasis on core curricu-
lum, national standards, and stan-
dardised assessment. Both initia-
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Schools are fearful of a moral backlash, reports Susan Young

Sex education goes
back to basics

Sex cducation kessons are being
restrictod 1o the badics in many
schools which do mod undersiand
i‘h.ll.hymlcp.!rhu‘lludlrr
backhuh,

sdviscrs warTy that they canmot

En'!u':u'[l.-h q.‘p.mpq;q'h'

g:!nm ear of rumning foul of
Lwe, parents o the inedia

The losers ase the pupile, and
paaticulacly those who are con-
cemed aboual their own sexaality.
Gay leenagers — ar ihose who
mmd;ﬂm—n:mhhlym
be picloed on in school, with olficial
silence on gay and leahian wexaaliry

ng ihetr problems.

Yet schools which follow goosd
prociics in setting their sex educs-
tion policy — ensiaring both par
el and popdls are involved from
Ehi lgel — fay even find thal the
leszons become one of the moxl

dalmg back fo 1755 and mbended (o
prevent * fon of homoaiet-
ahity”, I'nl'J'blm.l schols,
which as a result ofien avold men-
{tomimg scamality in lessoms.
According o Ms Lesderyon, the
other major

s, "They Il say we can’t
iy that becaie the parends
like it, or that we'd like 1o do

:rui

M Lenderyou “Hught,
- the school, we'll give you sex edu-

piven  and did a
i Mﬁmhﬂ:rmﬂdd talk

stumbling blecks rege-  pothi
s hly;iﬂ-h}lhﬁ:lﬂ:arddhiun

In one: MNorih London
wilh a large sumber of T
Musl

mmmﬂmmimm
scn  cducabion  bessons,  They
thoight it was & good idea, adding

" thai they had mewer had smch

bessons themae] ves,

wud; “Hight, sasd
caibon. They looked ai condoms
lessan with an i &1

|t£rq'-=|:r with the teacher

|:l.||i-l_ 'n'q Sy "Wie don'l wani

ghiers o go trough what
'I-rdu‘.l [t*s 30 Inghiening. You gei
married, Im-e a bahy, bt yeu knaw

|n.2 East Loadon schoal where
*J-:Ip:romu[mplh were Muslim,
avery snooessful policy had grown
ol ol o discossion with the local

The best sex edwcation involves puplls and parents from the beglnnlng

rewarding parts of the curnculum, ih-blul wee"ve pol differest culiures  Iman, who said sex education was
according 10Gill Lenderyoa, senbor |n|!|:.|:huulu.ndwda-rt':wulm i the Koran and be was preparcd to | ADWICE FROM THE SEX EDUCATION FORLIM:
deve oflicer o ihe Sex o ayhady s l0es.” feach the oldest boys, with o purse
i Faorum, an .uumrmmu.:rmm. uthpm w.b:: 5 few mbﬂ.mmnd'r 0 Do mak sune pupds bl b

of interested organisations.  soms should prevent sexedu-  years ihe were ven cormimieilly in formulating svues a2 dislance,

of the worres expressed nﬁmuﬁqm ’;ﬁmnl'llu ﬁhmﬂ}'ﬂ‘;ﬂ“ i efucation policy; rathér Bhan Shelr o
brn.-{mﬂlhixndl:flm beest cxamples of school sex educa-  giving the information in a stae- Iﬂnlﬁ-ﬁﬂmhd W Do maka sune iachery are
1993 when Akds, HTV asd sexis-  Gion abe had recently heard of were  tured way. zlﬁt oty brained, wilh good retolmess
dﬂmﬁm‘mhmuhn;ﬂmmpmﬂh' I:helpﬁmmmbﬂllllt u““n -k..i.. you el
hln 1o https://linkigale: com/apps/doc/GXDXWE2041 19781/TEDS?u= asnadem0&5|d bookmark- TEDS&X|d 92f5¢c22b nore sexality
Y s dlfeznl of s T e e ey bastlying s comman,
ulqﬂﬂuudcuhu:. Lenderye. "
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Teenagers regularly report that
lessons are “too biological, too little
and too late”, while teachers and
advisers worry that they cannot
cover some topics or answer pupils’
questions for fear of running foul of
the law, par 1ts or the media.
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